
Year 5 – Summer
English – Diaries

Core Texts

Anne Frank, 
by Josephine 
PooleDiary of 

Anne 
Frank

Rose Blanche, 
by Ian 
McEwan

Anne Frank: 
Little People, 
Big Dreams

Suggested Additional Texts

Knowledge for the writer
• Plan how you will organise the way you retell the events. 

You could use a timeline to help you plan.
• Details are important to create a recount rather than a 

simple list of events in order. Try using When? Where? 
Who? What? Why? questions to help you plan what to 
include.

• Decide how you will finish the recount. You’ll need a 
definite ending, perhaps a summary or a comment on 
what happened

• Read the text through as if you don’t know anything 
about what it is being recounted. Is it clear what 
happened and when?

• Is the style right for the genre you are using?

Grammar Focus
- Possessive apostrophes
- Informal and formal language
- Fronted adverbials, followed by a comma
- Using inverted commas
- Possessive pronouns: yours, mine, theirs, 

ours, hers his, its
- Specific determiners: their, whose, this, that, 

these, those, which
- Prepositions: at, underneath, since, towards
- Relative clauses with an “-ing” verb
- Compound sentences using all the co-

ordinating conjunctions
- Subordinating conjunctions

Structure
- Date and time
- Chronological 

order
- Paragraphs
- Dear Diary…

Language
- Mainly past tense
- 1st person
- Informal language
- Topic vocabulary
- Adverbials of time, place and 

manner
- Complex sentences
- Subordinate Clauses
- Relative clauses
- Range of subordinating 

conjunctions
- Commas, inverted commas

Purpose/Audience
To retell events and to inform and/or entertain.
To express feelings and emotions.

WMG
Diary



Progression in Recounts/Diaries

Year 1/
Year 2

• Describe incidents from own experience in an audible voice using sequencing words and 
phrases such as then, after that; listen to others recounts and ask relevant questions. 

• Read personal recounts and begin to recognise generic structure, e.g. ordered sequence of 
events, use of words like first, next, after, when. 

• Write simple first person recounts linked to topics of interest/study or to personal 
experience, using the language of texts read as models for own writing, maintaining 
consistency in tense and person. 

Year 3/ 
Year 4

• Watch or listen to third person recounts such as news or sports reports on television, 
radio or podcast. Identify the sequence of main events.  Read examples of third 
person recounts such as letters, newspaper reports and diaries and recount the 
same event in a variety of ways, such as in the form of a story, a letter, a news report 
ensuring agreement in the use of pronouns.

• Write newspaper style reports, e.g. about school events or an incident from a story, 
using a wider range of connectives, such as meanwhile, following, afterwards and 
including detail expressed in ways which will engage the reader Girls with swirling 
hijabs danced to the…. 

• Include recounts when creating paper or screen based information texts.

Year 5 • Identify the features of recounted texts such as sports reports, diaries, police reports, 
including introduction to set the scene, chronological sequence, varied but consistent use 
of past tense, e.g. As he was running away he noticed... , possible supporting illustrations, 
degree of formality adopted and use of connectives.

• Use the language features of recounts including formal language when recounting events 
orally.

• Write recounts based on the same subject such as a field trip, a match or a historical event 
for two contrasting audiences such as a close friend and an unknown reader. 

Year 6 • Distinguish between biography and autobiography, recognising the effect on the reader of 
the choice between first and third person, distinguishing between fact, opinion and fiction, 
distinguishing between implicit and explicit points of view and how these can differ.

• Develop the skills of biographical and autobiographical writing in role, adapting distinctive 
voices, e.g. of historical characters, through preparing a CV; composing a biographical 
account based on research or describing a person from different perspectives, e.g. police 
description, school report, newspaper obituary.

• When planning writing, select the appropriate style and form to suit a specific purpose and 
audience, drawing on knowledge of different non-fiction text types.

• Use the language conventions and grammatical features of the different types of text as 
appropriate. 



Year 5 – Summer
English – Stories with historical settings

Core Texts

The Boy in the 
Striped 
Pajamas

Great 
Adventurers by 
Alastair 
Humphreys

Friend or Foe, 
by Michael 
Morpurgo

Goodnight Mister 
Tom, by Michelle 
Magorian

Suggested Additional Texts

Structure
- Paragraphs - Sometimes, a 

historical narrative begins 
with the final event and 
then goes on to explain 
what led up to that by 
moving back in time to tell 
the whole story

- Introduction to set the 
scene and time in history

- Main character goes on a 
journey/adventure linking 
to historical time period.

Language
- Past tense
- Third person
- Varied sentence types:

- Complex
- Compound
- Relative clauses

- Time adverbials
- Varied sentence starters
- Speech
- Noun phrases
- Varied punctuation

Purpose/Audience
To entertain while showing key information about 
the historical time period.
People who enjoy learning about history, especially 
with fantasy elements.

WMG
Narrative with 

historical setting

Knowledge for the writer
• Include accurate historical detail to create the setting 

(The winter of 1509 was bitterly cold and many poor 
country folk were starving) or let the reader work it out 
(The young prince had just been crowned King Henry VIII 
when a country boy called Tom arrived in London). 

• Use the right kind of old-fashioned language when 
characters speak to one another.

• Description is important for the setting and characters 
but you can add historical detail in different ways to give 
variety:

• Description: The little girl was wearing a long cloak and 
woollen hood.

• Action: He threw his sword to the floor and rushed 
down the stone spiral staircase.

• Dialogue: Wait, I’ll get a candle to light our way.

Grammar Focus
• Sentence Type: Complex sentences using more than 

one subordinate clause (subordinate and relative) 
Vary sentence length for effect

• Adverbial phrases (where, manner, time): Later that 
evening, Walking on to the ship, In the distance

• Cohesion: use of adverbials, nouns, pronouns in and 
across paragraphs

• Relevant synonyms of descriptive language: noun 
phrases (British Expeditionary Force”, rather than 
“army”), verbs (marched or strolled rather than 
walked)

• Dialogue to advance action: split dialogue
• Punctuation: commas to mark clauses and adverbial 

phrases. Parenthesis – use of brackets, dashes and 
commas to indicate additional information



Progression in Narrative Texts
Year 4 · Develop understanding of story structure: recognise the stages of a story:

introduction – build-up - climax or

conflict – resolution; appreciate that chronology does not always run
smoothly, (e.g.) some events are skimmed over, others are told in more
depth.

· Develop awareness that the author sets up dilemmas in the story and devises a
solution. Make judgements about the success of the narrative, (e.g.) do you
agree with the way that the problem was solved? Understand that the author
or director creates characters to provoke a response in the reader, (e.g.)
sympathy, dislike; discuss whether the narrator has a distinctive
͚voice͛ in the story.

· Identify the use of figurative and expressive language to build a fuller picture of

a character; look at the way that

key characters respond to a dilemma and make deductions about their
motives and feelings – discuss whether their behaviour was predictable or
unexpected; explore the relationship between what
characters say and what they do – do they always reveal what they are
thinking?

· Authors can create entire imaginary worlds; look for evidence of small details
that are used to evoke time, place and mood. Look for evidence of the way
that characters behave in different settings.

· Plan and tell own versions of stories;

tell effectively, e.g. using gestures,

repetition,

traditional story openings and endings; explore
dilemmas using drama techniques, (e.g.)
improvise alternative courses of action for a
character.

· Plan complete stories by identifying stages in the
telling: introduction – build-up – climax or conflict
- resolution; use paragraphs to organise and
sequence the narrative and for more extended
narrative structures; use different ways to
introduce or connect paragraphs, ( e.g.) Some
time
later…, SuddeŶly…, IŶside the Đastle…; use details to

build character descriptions and evoke a
response; develop settings using adjectives and
figurative language to evoke time, place and
mood.

Year 5 · Recognise that story structure can vary in different types of story
and that plots can have high and low points; notice that the
structure in extended narratives can be repeated with several
episodes building up to conflict and resolution before the end of the
story. Analyse more complex narrative structures and narratives that
do not have a simple linear chronology, (e.g.) parallel narratives,
͚time slip͛.

· Authors have particular styles and may have a particular audience in
mind; discuss the authors͛ perspective on events and characters, (e.g.)
the consequences of a character’s mistakes – do they get a second
chance? ; authors͛ perspective and narrative viewpoint is not always
the same - note who is telling the story, whether the author ever
addresses the reader directly; check whether the viewpoint changes
at all during the story; explore how the narration relates to events.

· Look for evidence of characters changing during a story and discuss
possible reasons, (e.g.) in response to particular experiences or over
time, what it shows about the character and whether the change
met or
challenged the readers͛ expectations; recognise that
characters may have different perspectives on events in the story;
look for evidence of differences in patterns of relationships, customs,
attitudes and beliefs by looking at the way characters act and speak
and interact in
older literature.

· Different types of story can have typical settings. Real- life stories can
be based in different times or places, (e.g.) historical fiction – look for
evidence of differences
that will effect the way that characters behave or the plot unfolds.

· Plan and tell stories to explore narrative
viewpoint, ( e.g.) re-tell a familiar story
from the point of view of another
character; demonstrate awareness of
audience by using techniques such as recap,
repetition of a catchphrase, humour; use
spoken language imaginatively to entertain
and engage the listener.

· Develop particular aspects of story
writing: experiment with different ways to
open the story; add scenes, characters or
dialogue to a familiar
story; develop characterisation by
showing the reader what characters say
and do and how they feel and react at
different points in the story. Plan and
write complete stories; organise more

complex chronological narratives into

several paragraph units relating to story

structure; adapt for narratives that do

not have linear chronology, (e.g.) portray

events happening simultaneously
;MeaŶwhile…Ϳ; extend ways to link
paragraphs in

cohesive narrative using adverbs and

adverbial phrases; adapt writing for a

particular audience; aim for consistency

in character and style.
Year
6

· Identify story structures typical to particular fiction genres; recognise that

narrative structure can be adapted and events revealed in different ways,

(e.g.)

stories within stories, flashbacks, revelations; analyse the paragraph structure in
different types of story and note how links are made; make judgements in
response to story endings, (e.g.) whether it was believable, whether dilemmas
were resolved satisfactorily.

· Look at elements of an authors͛ style to identify common elements and then
make comparisons between books; consider how style is influenced by the
time when they wrote and the intended audience; recognise that the narrator
can change and be manipulated, (e.g.) a different character takes over the
story-telling, the story has 2 narrators – talk about the effect that this has on
the story and the readers͛ response.

· Identify stock characters in particular genres and look for evidence of
characters that challenge stereotypes and surprise the reader, e.g. in parody;
recognise that authors can use dialogue at certain points in a story to, (e.g.)
explain plot, show character and relationships, convey mood or create
humour.

· Different episodes (in story and on film) can take place in different settings;

discuss why and how the scene

changes are made and how they effect the characters and events; recognise
that authors use language carefully to influence the readers͛ view of a place
or situation.

· Plan and tell stories to explore different styles

of narrative; present engaging narratives for an

audience.

· Plan quickly and effectively the plot, characters
and structure of own narrative writing; use
paragraphs to vary pace and emphasis; vary
sentence length to achieve a particular effect; use
a variety of techniques to introduce characters
and develop characterisation; use dialogue at key
points to
move the story on or reveal new information.

Create a setting by: using expressive or
figurative language; describing how it makes
the character feel; adding detail of sights and
sounds;

Vary narrative structure when writing complete

stories, (e.g.) start with a dramatic event and then

provide background information; use two

narrators to tell the story from different

perspectives; use the paragraph structure of non-

linear narratives as a model for own writing; plan

and write extended narrative.



Year 5 – Summer
English – Poetry (War theme, narrative poetry)

Core Texts

The Works, 
KS2, by Pie 
Corbett

What is 
Poetry? By 
Michael Rosen

How to write 
poems, by Joseph 
Coelho

Suggested Additional Texts

Knowledge for the writer
• observe carefully and include detail, drawing 

on all your senses;
• when writing from memory or imagination, 

create a detailed picture in your mind before 
you begin writing;

• be creative about the way you use words – use 
powerful or unusual vocabulary, or even 
create new words and phrases;

• when using few words, make every word 
count;

• play with the sounds or meanings of words to 
add an extra layer of enjoyment for your 
audience, e.g. use alliteration or assonance, a 
pun or double meaning;

• use imagery to help your reader/listener 
visualise what you are describing but don’t 
weigh the poem down with too many 
adjectives or similes;

• use the poem’s shape or pattern to emphasise 
meaning, e.g. make an important line stand 
out by leaving space around it;

• read the text aloud as you draft, to check how 
it sounds when read aloud or performed;

• improve it by checking that every word does 
an important job, changing the vocabulary to 
use more surprising or powerful words;

• use images that help your reader easily 
imagine what you are writing about – think of 
comparisons they will recognise from their 
own lives;

• try to think of new, different ways to describe 
what things are like and avoid using too many 
predictable similes (her hair was as white as 
snow).

Structure
Teachers to 
choose model 
poems to base 
structure on.

Language
- Personification
- Similes
- Metaphors
- Adjectives
- Repetition
- Antonyms/syno

nyms
- Alliteration
- Onomatopoeia
- Powerful verbs
- Specific nouns
- Collective 

nouns

Purpose/Audience
Poems can have many different 
purposes, eg to amuse, to 
entertain, to reflect, to convey 
information, to tell a story, to share 
knowledge or to pass on cultural 
heritage.

WMG
Poetry

Grammar Focus
• Relative pronouns, eg who, which, 

that,whom, whose
• Indefinite pronouns. Eg somebody, 

something, someone, nobody, nothing
• Connectives to build cohesions
• Start a sentence with an expanded “-ed” 

clause
• Moving parts of sentences around to create 

different effects.
• Onomatopoeia
• Metaphors
• Personification



Progression in Poetry

Reading Poetry Performing Poetry Creating Poetry

Year 4
· describe poem͛s

impact and explain
own interpretation by
referring to the poem;

· comment on the use
of similes and
expressive
language to create
images, sound
effects and
atmosphere;
Discuss the poems 
form and suggest 
the effect on the 
reader.

· vary volume, pace and use
appropriate expression when
performing

· use actions, sound effects, musical
patterns
and images to enhance a poem͛s
meaning

· use language playfully to
exaggerate or pretend;

· use similes to build images and
identify clichés in own writing;

· write free verse; use a repeating
pattern; experiment with simple
forms

Year 5
· discuss poets͛

possible viewpoint,
explain and justify
own response and
interpretation;

· explain the use of
unusual or surprising
language choices and
effects, such as
onomatopoeia and
metaphor; comment
on how this influences
meaning;

· explore imagery
including metaphor
and
personification;

· compare
different forms
and describe
impact

· vary pitch, pace, volume,
expression and use pauses to
create impact;

· use actions, sound effects, musical
patterns, images and dramatic
interpretation

· invent nonsense words and
situations and experiment with
unexpected word combinations;

· use carefully observed details and
apt images to bring subject
matter alive; avoid cliché in own
writing;

· write free verse; use or invent
repeating patterns; attempt
different forms, including rhyme
for humour

Year
6 · interpret poems,

explaining how the
poet creates shades of
meaning; justify own
views and explain
underlying themes

· explain the impact
of figurative and
expressive
language, including
metaphor;

· comment on poems͛

structures and
how these
influence
meaning

· vary pitch, pace volume, rhythm
and expression in relation to the
poem͛s meaning and
form

· use actions, sound effects,
musical patterns, images and
dramatic interpretation, varying
presentations by using ICT

· use language imaginatively to
create surreal, surprising,
amusing and inventive poetry;

· use simple metaphors and
personification to create poems
based on real or imagined
experience;

· select pattern or form to match
meaning and own voice


